Practice of a teaching method with active learning and classroom
involvement in IPU New Zealand
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Abstract : The object of this research is to consider the effectiveness of active learning used within
a higher education institute in Japanese-language education in New Zealand.

It is necessary to examine the contents and process of the class from the point of learner’s view,
“What can be done after studying the subject?” Taking this point into consideration, the whole
curriculum needed to be considered and set up the attainment target in each area of study.

In Japanese institutes, there are many cases of students learning Japanese not only passively, but
also actively, expressing their opinions, and asking questions, however, in New Zealand the learning
styles also consisted of the experience and projects with team work. Thus, it should be no surprise
that a curriculum starting from elementary school that emphasized leadership, relationships with
others and cooperativeness has such a positive influence on learning.

Therewith, it could be said that the quality of the education as well as the amount of learning
are important to discover the problem or improving points in the class and select independent
cooperative learning as a solution (so-called active 1earning).<l> The researcher tried to practice
the classes using an active learning method in the first semester of Japanese classes at IPU
New Zealand.
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1. Introduction

In 2012 as an outcome from a deliberative
committee entitled the Central Education Council, the
Ministry of Education, Culture, Sports, Science and
Technology had released the policy for university
education and set the status as, “Continuing to
study through life and enhancing the ability to
think independently for building the new vision of
the future.”® Hence, active learning, which secures
independent cooperative learning and encourages
and enhances the ability to think independently.

After that, each of the educational institutes
were encouraged to be reformed and revitalized
regarding the lecture’s methodology and the ideal
basic education of Japan, and because of this more
educators in the institutes tried to incorporate
the student centered learning method, or active
learning. Accordingly, students are learning to utilize
a computer in the foreign language systems. For
example, the e-learning system is not only the role
for the Course Management System,(S) but it can
also be used as a communication medium between
the learners for the foreign languages. The active
learning method was frequently used in the class
after the Ministry of Education proposed its use,
which included the CMS. Their relevancy is learning
the language in their own pace. Mizoguchi (2014)(4>
defined active learning as including all types and
conditions of student-centered learning, and this
moves beyond transfer type lectures known as
passive learning. Active learning is accompanied with
the externalization of cognitive thought processes
such as writing, speaking and presentation in the
class activity.

After having taught the students the basics for
the stimulation of learning, Bonwell and Elison (1991)
pursued their objective for using this educational
system, which is centered around the students
practice of Japanese. Materials were incorporated
using sight or sound, for example, online games. Also
using class instruction for collaborative learning
such as role playing, games and discussion among
the students could be classified as active learning.

Active learning which is the method enhancing the
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ability to think independently, was implemented in a
class that was thought to have no interest in passive
learning. The reason for this is that the majority of
New Zealand students had received education in a
New Zealand environment that is totally different
from the Asian students. Specifically, online games
like Quizlet and Kahoot were adopted where students
learn new vocabulary and grammar while enjoying
games. Also introduced occasionally, were effective
learning Japanese YouTube videos. This was to make
it possible to naturally master pronunciation and the
Japanese accent, by working in pairs for Japanese
conversation. In order to answer the questions for an
examination in JLPT style, not only do online games
make the students studying easier, it's appropriate
material for all students regardless of their Japanese
proficiency level.

In addition, appreciation of the Japanese drama
while watching with English subtitles helped to
acquire linguistic ability naturally, and speak like
a native Japanese speaker, which would not be
possible by only using the example conversations
that use formal Japanese in the textbook. After an
examination, students appreciated watching dramas.
While they were watching, the marking of the
examination took place, and careful consideration of
wrong answers or misunderstood grammar were
thoroughly checked. Through this method, class time
was used effectively and students could recognize
their mistakes because feedback was given.

This paper’s purpose is to examine the effects of
active learning for the improvement of the student’s
Japanese proficiency that is used in the class as a new
method of educational style, which was undertaken
based on the results of a Google Survey that was

executed at the end of the teaching semester.

1 —1. Japanese Education Circumstances in
New Zealand "

In 1973 the New Zealand Qualification Association
(NZQA) introduced the Japanese language as one of
the subjects of secondary education, as an optional
subject. Students were able to gain a completion
certificate of Japanese language and qualify for

further studies in a university within New Zealand.



According to the rapid economic growth in Japan
from the late 1980s to 1996, Japanese language
learners continued to increase rapidly. As a result,
Japanese become the largest number of learners of
a foreign language, more than the numbers studying
French from 1994 through to 1998, in New Zealand.
However, over-time with the stagnation of the
Japanese economy, the number of Japanese learners
had decreased as well. As of 2018 the number of
the Japanese learners comes third behind French,
and Spanish respectively. As a characteristic of the
New Zealand foreign language education system,
Japanese learners occupies 90% of the secondary
education. This shows apparently that the society
in New Zealand has become a multilingual society
which can be the opportunity for the national
language education to become more diverse in the
primary and secondary education in the future.

In addition, the ministry of education does not set
which foreign language is available to each school
in New Zealand. Thus, it may be said that the
genuine connection and relationship with the local
primary, intermediate and high schools is important
to increase the number of the Japanese learners, or
to maintain the number of them. Moreover, there is
no doubt that the priority of language for learning
might differ depending on the educational policy
of the New Zealand government. For example,
the students who were wanting to learn an Asian
language dramatically increased as subsidies were
granted to each school for learning Japanese, Chinese
and Korean in 2014.

On the other hand, the number of Chinese learners
are still increasing, and this is due to the growing
importance of finance and business as making the
partnership for import and export based on the
trade liberalization with China in 2008. Recently,
a current trend is developing, of which Chinese
speakers might have an advantage for recruitment
among New Zealanders. Moreover, the international
economic conditions continue to change over time.
For example, the GDP ranking of Japan was second
place in the world however, over the years China
has caught up and has overtaken Japan in 2010. The
U.S. National Intelligence Council (NIC) described the

future of Asia and Japan and emphasized that the
economy of China is expected to surpass and become
the largest economic power in the world by 2030.
Regarding Japan, it is expected that the potential
growth will decline thereafter in the long-term due
to the rapid aging and declining of the population.
It is analyzed that the economic dominance of
Japan will lessen over a new international economic
system and will cause a long lasting economic slump
in Western nations which will bring an end to the

™ Over time,

economic power of the United States.
these are the characteristics that will keep changing
international relationships.

During the 1980s to 1990s bubble boom, Japan
achieved significant economic growth. In accordance
with this situation, the revision of the immigration
control and refugee recognition act triggered the
numbers of Japanese learners to increase rapidly
including the foreigners who went to work in Japan.
However, it is significant that Chinese language
learners are increasing much more in numbers
compared with Japanese learners, and this is a
reflection on the population of China which is about
13 billion, 12 times more than Japan. There is no
doubt that the common understanding from the
economical side of Japan has had an influence on
choosing the Japanese language paper.

According to the present conditions of the
Japanese education in foreign countries listed in
the Japanese education-related documents, the
Japan Foundation announced in 2017 the number of
Japanese learners in New Zealand in 2015 was 29,925
which has decreased 0.4% when compared to the
30,041 learners in 2012. On the contrary, the number
of Japanese learners in Australia occupied 90% of the
Japanese learners in the Oceania area. In 2012 it was
296,672 learners and by 2015, 357,348 which was an
increase of 20.5%.*

Pursuant to the “Japanese organization
investigations” executed by the Japan Foundation
every three years, there are significant differences in
the number of Japanese language learners between
each area and region.@Investigation indicates that
the changes in the number of Japanese language

learners has a big difference between each area and
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region. Within the education system in New Zealand
it depends on the school as to if they adopt foreign

language education or not.

1 — 2. Definitions of Active Learning

Active learning is known as an educational method
used in reference to student centered learning. As
described in section 1-1, a class style that used active
learning in New Zealand, a remote country on the
other side of the world from Japan, was undertaken
in order to devise the best method of making
progress with the Japanese language proficiency of
the students. The researcher in exploring the most
effective method to improve Japanese proficiency,
observed in New Zealand elementary schools,
children without individual desks and chairs working
autonomously on projects. Also, the children of
the lower grades had a good command of using
computers and could express their ideas well. Ii (2007)
explains that the utilizing of electronic information
media for the Japanese language learners had started
under circumstances which enabled learners to
carry out independently and systematically from the
teacher to learner in a so-called paradigm shift."?

In the current curriculum in universities, students
are encouraged within each educational program
to take a part in communication activities in order
to develop the ability for solutions of any problems.
Ana (2015) explains that such a curriculum can lead
to accurate and practical results which included the
active role in the process of learning for analyzing
and reaching the conclusion.™ The bottom line is to
encourage the problem resolution type curriculum
that is capable of improving efficiency of learning in
order to learn actively and positively, and change
the conventional language learning which is by
memorization.

The purpose of active learning method is being
able to exhibit their language learning ability and
knowledge effectively, by for example; participation
in workshops or being a debater on a discussion
panel, and thereby are capable of acquiring the
practical experience of study involved. From this
point of view, active learning is defined as a general

term of learning method which involved learner’s
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participation actively, and is far removed from
passive lessons of lectures. The purpose is to train
individuals in improving their cognitive, ethical,
social adaptability, intelligence and knowledge
through learning actively. Examples of active
learning that enables a student to discover language
for themselves are solving problems, learning by
experience and investigative learning."? Specifically,
these can be considered as a discussion in the
group, debates and working with a team. Matsushita
(1991)(13) classified the definition of active learning
citing the above examples. Active learning is

advocated in detail below.

a. To participate in the class more than just listening
to lecture

b. To support the skill enhancement of learner and
not only the transfer of information

c. To involve in high-level thinking including analysis
and evaluation

d. To focus on a quest for having a sense of value and
self-attitude

e. To involve in performing such actions as reading,
discussing and writing.

f. To externalize of the cognitive process(m

In other words, the learners do not only listen to
the lecture in the class room but also active learning
is required to enable the opportunity for the learners
to practice the acquired knowledge and further to
apply that knowledge to practice.

Based on the patterns above, which include
working in a team, discussions, presentations,
making the report and feedback of the quiz, these
are all called a student-participation style class. Once
they have been adopted and applied in class, these

activities provide the foundation for active learning.

2. Previous Studies

2 — 1. Previous Studies of Active Learning

The lecturer needs to take into account that
receiving reviews from students based on objective
criteria of the class is mandatory, so that reflection
15)

can take place. Fumino (2010)" states that such



empirical data can be used from the class to analyze
the results. Furthermore, the feedback leads to
capable and more confident lectures in order
to further understand the direction of the class.
Especially, the acquisition of advanced expertise
could be acquired by the recognition of interpretation
from a different viewpoint based on the assumption
of receiving the feedback from learners who have
no chance to speak Japanese on a daily basis in
New Zealand. Cambell (2011)“‘” explains that
although going abroad and interacting with local
people is important, it is still essential for second
language learners to understand the elements for
acquiring the language overseas. Even those that do
go to study abroad for their language development
need to be in constant touch with the language
through constant communication.

Smooth communication with the local people will
be possible after acquiring new skills and knowledge
of Japanese. What the student has learnt when
studying Japanese will be critical at this time.
To acquire the language which is spoken as the
standard language in a country for learners, the class
curriculum will be a necessary component to enhance
learning, including appropriate class materials.

Furthermore, the educational institutes should
provide the necessary educational environment
based on policy that is conducive for students to
attain success.

Thus, the meaning of active learning is to learn in
the class that involved the general principal from the

point of view for learners who want to understand

The Learning Pyramid*

Average Retention Rates

5% Lecture

10% Reading

Passive Teaching / 20% Audio-Visual

Methods

30% Demonstration
Participatory f 50% Group Discussion
Teaching / .
Methods BRl et

90% Teaching Others

*Adapted from National Training Laboratories. Bethel, Maine

Figure 1: The Learning Pyramid"”

and speak in Japanese. Learners will be able to
make good progress as a result of active learning
because the lectures were interesting, that enabled
the learners to engage in mutual exchange, helping to
supplement any deficiencies in learning.

The following diagram implements the rates of
retention in learning to display the results of the
study by Kara (2015), known as the learning Pyramid.

The following classified items indicate each rate of
retention in learning.

1. 5% of what they learn when they've learned from
lecture

2. 10% of what they learn when they've learned from
reading

3. 20% of what they learn from audio-visual

4.30% of what they learn when they see a
demonstration

5.50% of what they learn when engaged in a group
discussion

6. 75% of what they learn when they practice what
they learned

7.90% of what they learn when they teach someone

else/use immediately

Concerning the order of the rates of retention in

learning within the pyramid,

1. Listening to the lecture

2. Reading the documents and materials

3. Utilizing the audiovisual, audio or visual work

4. Appreciating a demonstration
The above items are known as passive teaching
methods

5. Discussing with others

6. Learning and practicing something through
experience

7. Teaching something previously learned to another
Above 5.6.7. are considered participatory teaching

methods, which are known as an active learning.

In New Zealand, rather than classes consisting
of reading textbooks and listening to lectures in
their seats, the curriculum is more commonly based
around having students discuss the content, debate,
experiment for themselves and to work together in

a team. In class, students are not expected to purely
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sit down and listen but also to raise questions and
respond to them during class time.

For the New Zealand students brought up through
an educational system in which they are expected to
take a more active role in class activities where, for
example, rather than purely reading a book, they are
also expected to write reports and debate on it, they
find it far more effective in helping them retain the
knowledge they have learned. Even in Japan, rather
than having curriculums based around memorization,
the shift of focus to more practical methods that
better apply to actual society in tertiary institutes
could naturally be attributable to the impact of

declining birth rates.

2 — 2. Practice Japanese classes using an active
learning method

Within the scheduled time of a 120-minute class, for
the purpose of increasing the continued concentration
of the students throughout the lesson, the researcher
changed the methodology of the lessons from a
seated-teaching style into an “active learning” style
of student-lecturer interaction. The class made up
of predominantly New Zealand students were, for
the most part, beginners and were looking to attain
intermediate level proficiency. They were taught
the four basic Japanese skills through a total of 50
lectures over two terms, with each lecture being a
total of 110 minutes. Each unit of study consisted
of 3 lessons of 110 minutes and the contents of
the class consisted of kanji practice, grammar and
conversation practice. The structure of each lesson
encompassed the introduction to example sentences
which involved newly earned kanji and vocabulary,
and then the basic sentence style and grammar were
explained in detail.

Method: It was important to make time for both
questions and answers in order to clarify and
consolidate grammar. This was done via power point
or google slides. Newly learnt vocabulary and kanji
were incorporated into quizzes and online games.
It was essential to create multi-choice quizzes that
modelled the Japanese language proficiency test
questions. The following is an example quiz question

that was developed.
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Question: ( ) I will go on a trip in Japan.
1. the week before last

2. the year before last

3. two days before yesterday

4. two days after tomorrow

An online game was also used that comprised
questions, and students had 5 to 10 seconds to
answer them. The entertainment game provided
students practice on structure of the Japanese
language and also enabled them to learn kanji
efficiently without boredom.

Points of attention: To encourage the learners
to attempt various sentences and practice spoken
Japanese by creating an atmosphere conducive to
communication.

The aim was to consolidate the vocabulary and
kanji that had been learnt at the beginning of the
class and practice the dialog in the textbook with pair
work, and then present the pair work in Japanese.
Finally, the latter part of the class was taken up with
listening practice.

Method: To practice speaking Japanese in pairs
while watching the dialog of the power point file in
English.

Points of attention: There are a variety of ways
to explain the answers to the students. Also, the
lecturer made the student pairs, but these are
interchangeable.

To help solve the exercise question, the remaining
portion of class practice is used as study time in order
to learn the kanji, phrases and idioms.

Method: In order for the students not to have
any doubts regarding the contents of the class, the
lecturer needs to be prepared to answer in detail any
questions in order to prepare for each unit held exam
every end of the week on Friday.

Furthermore, it is essential to explain the mistaken
points in the weekly unit exam to learners as soon as
it has been marked.

Point of attention: Principally, it is crucial that
the understanding of kanji being learnt needs to be
confirmed on an individual basis for each student.

Also, students need to be guided from the course



outline as to what page numbers from the text should executed at the end of the term, and submitted to

be studied, in order to undertake self-study out of the IPUNZ administration office. These are then

class. summarized by administration and sent out via email

to the lecturers. Also, for the lecturer’s reference

2 — 3. Course Evaluation an excel sheet was sent as an attachment of the

The semester 2 2018 student evaluation was questions and the student comments.

Table 1 : Questions regarding the class

Implementation Period | From November 13 to 17

Target 18 Students in the classes

Method Fill out the Evaluation Form

Papers Contemporary Japanese 3 & 4: Speaking, Listening, writing and reading
Question Contents 1. I have attended all classes for this subject.

2.1 have done the assignments and other work that was set by my lecturer.
3.1 paid attention in this class.

4. The textbook(s), materials and/or handouts helped me.

5. The use of whiteboard, computer and/or projector helped me.

6. I understood the learning goal of each lesson.

7. The contents of this class matched the paper outline.

8. The lecturer spoke clearly. Agree

9. The lecturer gave me opportunities to ask questions and give opinions.
10. The lecturer answered all my questions clearly.

11. The lecturer taught at an appropriate speed for me.

12. The lecturer encouraged me to participate in class.

13. The lecturer was enthusiastic about teaching this paper.

14. T gained useful knowledge and skills in this paper.

15. The lecturer managed students' behaviour and interactions well in the class.
16. This paper was taught clearly enough to understand.

17. The lecturer and I use computer technology and electronic devices for learning of this paper.
18. How can the lecturer improve this class?

19. Which of the computer and online tools did you use as part of this class?
20. Why did you enrol for this paper?

21. Overall, I am satisfied with this lecturer.

22. Overall, I am satisfied with this paper.

23. Please write any other comments you would like to share.

S O~ W N

N |

. The best things about this paper is the variety of listening and homework. I have got in order to help me

improve my Japanese knowledge and skill.

. Class atmosphere and lecture are very good.

. Answering all questions with a lot of detail and explanation.

. I like the all contents within this paper.

. The lecturer is very knowledgeable and is able to answer any question I have in class.

. Maybe have more class time because it has been quite difficult keeping up with the volume of content whilst

having other papers to worry about.

. I love Japanese, so everything kanji and radicals.

8. All the notes are displayed in an easy to read manner, and all the essential information.

9. The lecturer always explains everything in depth. For example, each radical in the kanji, she answers all my

questions, too, of which there are a lot.

10. The small class size gives us a chance to have one-on-one learning. Also, the lessons are fun, interactive and

challenging.

11. I feel the lecturer has a great understanding of our abilities and can give us equal focus and attention.

12. I find the Minna No Nihongo textbook sometimes difficult to follow my problem is that in some cases, the vocab
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is so random and does not follow any structure.

13. 1 would say maybe there are times when the lecturer wants to keep the class moving on quickly, but
sometimes we are still need more time to understand.

14. T would really benefit from having visual aids and also if possible having native Japanese speakers come to a

lesson and do conversational practice, so we get a chance to analyze and break down the Japanese language

with local people.

15. There is a lot of contest we learn at once, so it would be easier to learn it little by little.

16. If I do something wrong, the lecturer does not make may feel bad about it. She is encouraging and wants us

to succeed.

17. We are the beginner class, but there is a huge gap between our abilities, maybe for the people who are

progressing quicker, here could be extra work set.

18. Encouraging everyone to practice examples and all have an opportunity to practice speaking.

19. Her easygoing attitude and attentiveness to her students.

20. I would really like to be able to have individual lessons us sometimes I feel that the class room can be in a

competition, making learning difficult.

2 — 4. Examination of the class evaluations

After I received the evaluation of my teaching
methods, the main outcome for my classes is that
students do not lose attention and remain focused
throughout the time period of class. For example,
every Friday I test the students and mark it straight
away. After giving the test back in the same period I
discuss and explain where the mistakes were. While
I am marking the students test, I play a Japanese
drama on the screen with English subtitles to keep
them entertained and experience Japanese language,
culture and drama. Students motivation is reflected in
its comment, which is [4. I like the all contents within
this paper.]

After exams I mark the test straight away because
I can help the students to understand where they
went wrong or did not have any confidence in certain
sections. By giving feedback after the test fast, it
allows the students to learn from the mistakes.
Furthermore, where a section everyone did not
understand or pass, I often explain it to everyone in
front of the entire class. For individual and smaller
mistakes, I call the students one by one during the
drama to show them the correct answers.

[1. The best things about this paper is the variety
of listening and homework. I have got in order to
help me improve my Japanese knowledge and skill.]

It can be deduced from the above comment that to
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introduce the Japanese online game Kahoot and to
provide useful Youtube channel are efficient. The
below comment is due to encourage the learners
to attempt various sentences and practice spoken
Japanese by creating an atmosphere conductive to
communication.

[2. Class atmosphere and lecture are very good.
7. I love Japanese, so everything kanji and radicals.
16. If I do something wrong, the lecturer does not
make may feel bad about it. She is encouraging and
wants us to succeed. 18. Encouraging everyone to
practice examples and all have an opportunity to
practice speaking. 19. Her easygoing attitude and
attentiveness to her students. ]

It is necessary that to provide the opportunity to
speak for every learner equally in the process for
correcting erroneous grammar, words and sentence
structures.

[6. Maybe have more class time because it has
been quite difficult keeping up with the volume of
content whilst having other papers to worry about.
13. I would say maybe there are times when the
lecturer wants to keep the class moving on quickly,
but sometimes we are still need more time to
understand. 14. I would really benefit from having
visual aids and also if possible having native Japanese
speakers come to a lesson and do conversational

practice, so we get a chance to analyze and break



down the Japanese language with local people. 17.
We are the beginner class, but there is a huge gap
between our abilities, maybe for the people who are
progressing quicker, here could be extra work set.
20. I would really like to be able to have individual
lessons us sometimes I feel that the class room can be
in a competition, making learning difficult. ] These
comments need to address will be considered for the

future semester.

3. Conclusion

It seems, New Zealand learners can learn Japanese
language effectively in the more practical learning
environment introduced by the method of active
learning. However, even though over time the social
and economic conditions may change, then the
method and systems of education in New Zealand
will take the appropriate measures indicative to these
changes. McKeachie (1998) explains active learning
is a teaching strategy that drives the learners to the
learning process.

The Ministry of Economy, Trade and Industry
proposed the Japan Revitalization Strategy as
part of the evaluation of education as a part of the
Japan Revitalization Strategy, “To carry out drastic
governance reform, including amendment of laws
and ordinances, such as the School Education Act,
and submit the necessary bill to the Diet during the
next ordinary session. Review necessary systems and
establish the internationally competitive Super Global
University.” "™ As society transforms over time,
especially with regards values of marriage, birthrate
and the cost of bringing up children, education needs
to keep up with these changes.

Through the positive results obtained from the
google questionnaire at the end of the academic
term, the active learning method seemed to be
acceptable for the students. As a result, based on
the student evaluation in the end of the term 2 2018,
the learners gave the researcher a good evaluation
on the Japanese papers which involved the method
of the active learning. It is imperative that lecturers
provide a teaching environment that the students are

satisfied with, as high tuition fees are paid by them.

In New Zealand society it seems that education
doesn’t carry as much importance as in Asian
countries. As an example, most school children have a
much longer school holiday than those in Asia. People
in New Zealand seem to value their private life with
family and friends more. The purpose of university
is to develop a practical knowledge for future work.
As a consequence of this, efforts have been made to
improve the teaching for classes in the university.

Increasing the number of Japanese learners in
New Zealand will depend on a high reputation for
providing a progressive, liberal and high-quality
education. The moral is that things do not come easily
and often a steady effort and continuous patience
can lead to success. It is important that each lecture
offers and guides their way for learners to acquire
execution ability, judgement and leadership qualities,
which are as abilities considered strengths for future

individuals.

3 — 1. Challenges and Prospects

Further enhancing mutual understanding among
New Zealand students regarding Japanese language
and culture in the class, will hopefully lead to
improving the quality of Japanese language education
and increasing the number of Japanese learners,
which has been on a declining trend.

Japan is at an advantageous situation in which
national events will be held such as the Rugby
World Cup in 2019 and the Tokyo Olympics in
2020. For improving the capability of professional
Japanese educators, it will be necessary to engage
in the following points. Refine or enhance the
classes, conduct the workshops positively, exchange
of information among the Japanese lecturers in
New Zealand, reevaluation of classes by peer review
and observing the other classes. Japan as a whole,
in order to demonstrate its power of economy and
national reliability, needs to work to improve the
domestic economic environment in order to boost its
international credibility. For example, the Japanese
yen is recognized as the most reliable currency in
the world, and moreover, the quality of its car, food,
cosmetics and electronic devices are guaranteed

in the world. Thus, the Japan government shall
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collaborate with educators for enhancing the quality
of Japanese education.

New Zealand society is multicultural and now at
the tertiary education institutes in New Zealand
multi-languages can be heard, so it is important
to attract the learners from a variety of countries
by developing engaging lectures that apply new
information and incorporating digital learning to a
conventional class room.

It seems that the results of the effectiveness of
active learning in Japanese language classes in
New Zealand are undeniably positive. As a Japanese
language educator living in New Zealand, even by
just a little, it is desirable to contribute to develop

Japanese education for the future.

Notes

" The active learning refers to independent

cooperative learning for expecting enhancing the

ability to think independently
@ Ministry of Education, Culture, Sports, Science
and Technology-Japan
http://www.mext.go.jp/b_menu/shingi/chukyo/
chukyo0/toushin/1325047.htm
® Course Management System (CMS) and Learning
Management System(LMS) refers to the system
for support the learners in the environment
education system
Mizogami, S. (2014) Akuthibu larning to kyouju
gakushu paradigm no tankan [Active learning and
shift of leaning teaching paradigm]. Toshindo,
pp.1-196
© According to a survey by Japan Foundation,
Japanese become the biggest number of learners
more than the numbers of studying French from
1994 through 1998, in New Zealand. As of 2018,
the number of the Japanese learners comes third
next to French, and Spanish respectively
https://www.jpf.go.jp/j/project/japanese/
survey/area/country/2016/newzealand.html
© PWC released that shift of global economic power
to emerging economies set to continue, despite
marked showdown in China after 2020

https://www.pwc.com/jp/en/press-room/world-
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9)

(10)

1)

(12)

(13)

(14)

(15)

(16)

17)

(18)

in-2050-150227 html
A number of studies as of March 2018 in
the Nihon Keizai Shinbun indicate that the
relationship in terms of economy which continue
to change
Within the education system in New Zealand it
depends on the school as to if they adopt foreign
language education or not
The Japan Foundation in New Zealand FY 2016
<https://www.jpf.go.jp/j/project/japanese/
survey/area/country/2016/newzealand.html>
(5 Feb. 2018)
Ii, Mizumachi and Chou (2007) indicate that the
utilizing of electronic information media for the
Japanese language learners had started in the
paradigm shift
Ana Serrano Tierz, Anna Maria Biedermann
(2015) Roles and Groups Dynamic as a
Systematic Approach to Improve Collaborative
Learning in Classroom. Creative Education
Vol. 6, 2105-2116
Ministry of Education, Culture, Sports, Science
and Technology-Japan
http://www.mext.go.jp/b_menu/shingi/chousa/
koutou/46/siryo/__icsFiles/afieldfile/2012/05/
11/1320909_11.pdf
Matsushita, K. (1991) Deep Active Learning;
daigaku jyugyo wo shinka saseru tameni [Deep
Active Learning; To deepen the efforts at the
lecture]. Keisou shobou, 1-27
To apply that knowledge to practice and
presenting
Fumino (2010) mentions that empirical data can
be used from the class to analyze the results
Rikki Cambell (2011) states that although going
abroad and interacting with local people is
important
Adopted from National Training Laboratories.
Bethel, Marine
Ministry of Economy, Trade and Industry,
Japan Revitalization Strategy -JAPAN is BACK-,
pp. 1-98
https://www.meti.go.jp/shingikai/sankoshin/
sangyo_gijutsu/chikyu_kankyo/chikyukankyo_
godo/pdf/036_s04_00.pdf
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